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The issue  
If writing ȰÂÒÉÎÇÓ ÍÏÒÅ ÐÒÏÆÅÓÓÉÏÎÁÌ ÒÅ×ÁÒÄÓ 
than anything else a professor can do, then why 
ÄÏÎȭÔ ×Å ÄÏ ÉÔȩȱ (Boice, 1990, p.7).  

ĄWeighs heavily in hiring, promotion, tenure 

ĄBrings rewards of visibility, membership in 
the profession 

ĄProvides a kind of self-education ɀ ÙÏÕ ÄÏÎȭÔ 
really know the field until you write about it 

L85% of publication is done by 15% of those 
who could potentially write (ibid) 



Apparent gap 
Amazon (n=11 ɀ 2004-2011) and Google books (n=10 ɀ 1998-2003):  

1. as referencing and paraphrasing* Contains 20 units on accuracy 
in writing. Adaptable for both long and short courses 

2. While taking students through the writing process, this book also 
teaches attention to form, format, and accuracy.  

3. Academic Writing is an advanced, process-oriented writing text . 

4. A guide to the writing process for international students provides 
information on such topics as writing skills, accuracy, and 
proofreading. 

Notable exception:  
Rowena Murray & Sarah Moore 

(2006). The Handbook of Academic Writing: A fresh approach 

(see reference list for other exceptions ɀ Boice, 1990 also includes an 
annotated bibliography) 

 

 



Location , Program , & Participants  

× Public  (national  and state  funded ) university  ð Mexico  

× Faculty  of modern  languages (English  / Language  
teaching  teacher  preparation  programs ) 

× English  ð Masters  in English  language teaching  ð two  
year  program  with  final dissertation  (thesis ) 

Participants  

Å 15 graduate students, 3 males and 12 females.   

Å Native speakers of Spanish.   

Å From 27 to 58 years old.  

Å All at the end of their first year in the program.   

Å All in -service English language teachers having from 
three to 25 years of English language teaching 
experience.  

Å Most worked in public schools ð most in higher 
education but some were in primary and secondary 
levels.  

Å  Some worked in the ELT undergraduate program in the 
same faculty.  

Å No previous experience working with Blackboard.  

 



Writing  seminar  basic  outline  

  

Psychological level  

 /ƻƴŎŜǇǘǎ  ΨƛƳƳŜǊǎƛƻƴ" into wider discourse 
communities -participation in available / relevant 
social worlds  

Linguistic level 

ÅBecoming a writer 
Å Psychological impediments to productive writing 
Å Strategic  writing practices 
Å DeveƭƻǇƛƴƎ ŀ ǿǊƛǘƛƴƎ ΨƘŀōƛǘȭ 

ÅPhrasing ς saying what you want to say 
ÅAvailable technologies ς using  /constructing personal 
     concordances and corpora 
ÅReading for writing 
ÅConstructing coherent texts 
ÅRevising for correctness 
ÅAPA manuscript style 

Contextual level 



Background  

Boice, R. (1990). Professiors  as Writers : A Self-Help  
Guide to Productive  Writing .  Stillwater, OK, USA: 

New Forums  Press, Inc.  

 

Four -Step-Plan  

1. Automaticity  

2. Externality  

3. Self-control  

4. Sociality   



Students Ù self - reported  course  goals  
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ØPublishing a paper Ù topics  

Week Topic 

III Selecting  a paper for  publication  

IV 

Where to publish (impact journals)  

Identifying a target journal for your 

publication,  

Locating the "information for authors", and   

Discussing how to make the discourse 

conform to the target journal discourse  

V-VI 
Preparing the text -- editing and 

proofreading  

VII-VIII 

Ethics in scientific publishing  

Preparing tables and figures  

Submitting your manuscript  



The  paper  Ô Sociality   

Based on the  topics presented  via  readings  

and ppts  with  audio.  

Each week students  made revisions  and 

provided  peer feedback.  

They were randomly  placed in feedback 

groups of three .   

The group members were automatically  

rotated  throughout  the  course, so their  

papers were receiving  a wide  variety  of 

feedback (but  based on the  weekõs 

readings ) 





RESEARCH QUESTIONS  
RQ1: How did their language and attitudes seem to evolve 

throughout the course?  

 

RQ2:  What changes persisted in the studentsõ writing habits 

and attitudes six months after the workshop?  

 

RQ3: What might explain the permanence or lack of 

permanence of the habits and attitudes? ðaccording to the 
participants ) 

 



Data sources  

1. Usage statistics  

2. Studentsõ comments in the WPC (writing 
progress chart) discussion boards (4 of the 8 
discussion boards)  

3. Follow -up group interviews (8 months)  

4. Emailed separated and coded discussion 
boards with five follow -up questions (8 
months)  

 
(Presentation of data and data handling procedures will be 

presented in more detail in the EATAW 2011 conference,  

Limerick Ireland, 29 June ð 01 July ) 

 



Results  Ô RQ1 How did their language and attitudes seem to 

evolve throughout the course ? 

Code Category 

-HA Working habits and attitudes (incorporating negative attitudes: fears of failure, censors, perfectionism) 

+HA Working habits and attitudes (comments indicating positive attitudes)  

-HB Work habits and busyness (incorporating procrastination and time management) 

+HB Work habits and busyness (comments indicating positive changes)  

-IS Reverting to old habits but showing knowledge of the strategies  

+IS Incorporation of strategies (comments about changes made specifically associated with strategies 

presented in the course readings and lectures) 

-CN Internal censors working to undermine writing productivity  

+CN Internal censors under control and no longer undermining writing productivity 

WEEK 3: 14 - 20 JUN WEEK 4: 21 - 27 JUN WEEKS 5: 28 JUN / 6: 04 - 11 JUL WEEKS 7: 12 JUL/8: 18 JUL WEEK 8: 19 JULY +

HA HB IS CN HA HB IS CN HA HB IS CN HA HB IS CN HA HB IS CN

2 -1 -1 4 1 -1 2

-1 -1 1 -1 5 2 3

-1 -1 -1 -3 2 -1 0 0 3 1 4 5 1 7 2

-1 -4 1 -1 6 1 5 1 -1 -1

-1 -1 -1 -1 0 1 -1 1 -1

0 -2 0 -1 3 1 10 3 3 1 1 2

-1 -1 -2 1 1 1 -1 -2 0 -1 -2 1 1

1 0 3 4 1 1 2 8 3 3 -1 3 3 1 1

1 6 2 10 3 4 4 6 -1 2 1 4 1 2 3

1 -10 -1 -7 14 1 28 6 13 6 31 3 12 -2 16 6 6 1 7 0



Results  Ô RQ 2  

What changes persisted in the studentsõ writing habits 
and attitudes six months after the workshop ? (n=9) 

TMGMT 
29% 

SW 
22% 

REC SOC 
21% 

GW 
14% 

JOUR WR 
14% 

1. A consciousness of the 
importance of time 
managment 

2. Spontaneous Writing  

3. The recognition of the 
socialiality of writing  

4. Journal writing  

5. Generative Writing  
 



Results  Ô RQ3  

What might explain the permanence or lack of permanence of 
the habits and attitudes? ðaccording to the participants ) 

Liminal spaces Why do  you think the old habits have returned? 

Does not have the habit of writing for pleasure 

)ÔȭÓ ÓÏÍÅÔÈÉÎÇ ÁÃÁÄÅÍÉÃ ÔÏ ÈÁÎÄ ÉÎ 

Too many other responsibilities 

No pressure to do it 

Reverted to long held old writing habits 

The old habits = comfort zone.  

New habits were not completely established.  

No support after the course.  

Has not been able to control daily organization.  

Time management 

procrastination  

No commitment to self. The course provided a kind of benchmark to work towards or 

maintain ɀ no longer there 

#ÁÎȭÔ ÃÏÎÃÅÎÔÒÁÔÅ ÏÎ ×ÒÉÔÉÎÇ ÂÅÃÁÕÓÅ ÏÆ ÄÉÓÔÒÁÃÔÉÏÎÓ 



What would you need to get back into the positive things you mentioned in 

your messages? 

Someone who cares and wants to know about the difficulties 

To establish a fixed writing time 

External motivation like grades 

Refocusing on the new habits 

Being conscious of own writing 

Teacher guidance again 

Working together  

Reducing distractions like internet 

Needs the sociality 

She has the resources ɀ ÂÕÔ ÄÏÅÓÎȭÔ ÉÍÐÌÅÍÅÎÔ ÔÈÅÍ 

$ÅÐÅÎÄÓ ÏÎ ȬÍÅȭ 

Reminding herself to stay focused on the writing task.  

Planning. Setting goals  

Discipline 

ɉÓÈÅȭÓ ÄÅÌÁÙÉÎÇ ÔÈÅ ÅÎÄ ÂÅÃÁÕÓÅ ÏÆ ÆÅÁÒ ÏÆ ÆÁÉÌÕÒÅɊ  



What  can we  take  away  from  this  
experience ?  

1. (one student had a paper accepted for publication, two 
submitted papers and which were rejected) 

2. Focusing on emotional / psychological factors seem to be as 
important as linguistic issues in graduate / professional writing.  

3. Support of this kind seems to be an ongoing process, once it is 
removed, writers (may) revert to old habits.   

üHow much time and intervention is needed to establish new habits?  

4. «Liminal spaces» (Threshold Concepts Theory, Meyer & Land, 
2005) 

1. The ontological struggle resulting from mastery and understanding and 
the associated restructuring of personal identity 



 



 


